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Overarching Idea: Self-Reliance                                                                                                                                                      Essential Question: How do America’s major literary movements prove the necessity of literature? 

Student 
Objectives 

Focus Standards Vocabulary Potential Unit Activities:  Colors indicate alignment with objective, standard, and text 
Required Curriculum Materials* 
Suggested Curriculum Materials 

I can write drafts of 
an explanatory essay 
while following 
grammar rules.  
 
 
 
 
 
 
 
 
 
 
 
 
I have a general 
understanding of 
transcendentalism, 
self-reliance, and 
know who Ralph 
Waldo Emerson and 
Henry David Thoreau 
were. 
 
I know who the 
author of my novel 
was, and I can see 
elements of how our 
society impacts his 
writing. 
 
I know what Realism 
is who Frederick 
Douglass, Harriet 
Jacobs, and Mark 
Twain were and can 
develop my 
understanding of the 
essential question. 
 
I know who Gandhi 
and Martin Luther 
King, Jr. were and 
can read from their 
writing to further 
develop my 
understanding of 
self-reliance and civil 
disobedience. 
 

Introduce a topic; 
organize complex ideas, 
concepts, and 
information so that 
each new elements 
builds on that which 
precedes it to create a 
unified whole.  Develop 
the topic thoroughly by 
selecting the most 
significant and relevant 
facts (W.11-12.2a/b) 
Demonstrate command 
of the conventions of 
standard English 
grammar and usage 
when writing (L.11-
12.1). 
 
 
Analyze the impact of 
the author’s choices 
regarding how to 
develop and relate 
elements of a story 
(RL.11-12.3). 
 
 
 
 
 
 
 
 
 
Demonstrate 
knowledge of 19th and 
early-20th century 
foundational works of 
American literature, 
including how two or 
more texts from the 
same period treat 
similar themes or topics 
(RL.11-12.9) 
 
 
 
 
 
 

Academic 
Focus 
Development 
Audience 
Cohesion 
Language 
Style 
Conventions 
Evidence 
Purpose 
 
 
 

Content 
Transcendentalism 
Realism 
Ethical Appeal 
Emotional Appeal 
Logical Appeal 
Theme 
Motif 
Symbol 
Characterization 
Point of View 
Setting  
Plot 
Realistic Detail 
 

Text 
“Nature” 
Admonishing 
Integrate 
Perennial 
Blithe 
Occult 
“from Self-
Reliance” 
Conviction 
Imparted 
Manifest 
Transcendent 
Integrity 
“from Resistance 
to Civil 
Government” 
Expedient 
Perverted 
Posterity 
Alacrity 
Inherent 

Essential Question 
(0*) 

 
*#s indicate District 
Share/Literacy 
Maps/11th/1. LA11 Fall 
 

Share the Essential Question with the class. Introduce Adler’s Six Great Ideas and the controversy surrounding his list of 
Great Books of the Western World, and look over the list of books—identifying those they have read and why; then, have 
students write their own questions/insights as they are reading, Why We Should Read Great Literature.  Give students the 
opportunity to discuss through the lessons to encourage them to develop their ideas. For more guided instruction go to:  
http://prezi.com/4bvhovt_p0ug/?utm_campaign=share&utm_medium=copy. Have students process by introducing their 
own philosophy (see Introduction as example). 

 
Literary Texts 
Novels (*select at least two novels) 
Fahrenheit 451 Ray Bradbury (Library) 
Huckleberry Finn Mark Twain (Library) 
To Kill a Mockingbird Harper Lee (Library) 
Grapes of Wrath John Steinbeck (Library) 

 
Stories 
“Harrison Bergeron” Kurt Vonnegut, Jr. (11:  PDF) 
“An Occurrence at Owl Creek Bridge (Holt p. 424-430) 

 

Informational Texts 
Nonfiction 
“Political and Social Milestones 1800-1860” (Holt p. 136-
149) 
“Nature” Ralph Waldo Emerson (Holt p. 182-183)* 
“Self-Reliance” Ralph Waldo Emerson  (Holt p. 185-186)* 
“from Resistance to Civil Government” Henry David 
Thoreau (Holt p. 212-216)* 
 “Letter from Birmingham Jail” Martin Luther King, Jr. 
(Holt p. 221-222)* 
“My Daily Dives in the Dumpster” Lars Eighner 
“Jim Crow Laws” 
“And of Clay Are We Created” Isabelle Allende (11: PDF) 
“The Man in the Water” Roger Rosenblatt (11: PDF) 
“The Real New York Giants” Rick Reilly (11: Explorer) 
“The Heroes of Flight 93” (11: Explorer) 
“About Modern Slavery” (http://vsconfronts.org) 
“The Rise of Realism” (Holt p.377-395) 
“Rethinking Race in the Classroom” Allison Samuels     
“Anatomy of a Classic” (11:Word) 
The Emancipation Proclamation (11:Word) 
“Emancipation Proclamation was an Executive Order” 
“President Barrack Obama Acts on Deportation Relief for 
Millions” 
The Declaration of Independence (Holt p. 96) 
 

Biographies 
“from Narrative of the Life of Frederick Douglass” (Holt 
p. 399-403) 
“from Incidents in the Life of a Slave Girl” (Holt p. 407-
410) 

 
Speeches 
“from On Non-Violent Resistance” Mahatma Gandhi 
(Holt p. 220)* 
The Gettysburg Address (Holt p. 448) 
I Will Fight No More Forever (Holt p. 455) 

Progressive Essay (1) 

Have students develop their ideas for the Essential Question by first developing an introduction; proofread and grade their 
work as a formative assessment; then, as they progress through the required readings, have them develop their ideas in 
separate drafts, revising their previous writing and adding new ideas as they go. Finally, have them rework and revise the 
drafts at the end of the semester to show how they have progressed throughout in the development of their writing and 
ideas.   

Cornell Notes 

Giving students specified headings, have students read “Political and Social Milestones 1800-1860” (Holt p. 136-149), 
organizing notes under each heading.  Students should be able to explain their reasoning for placing their notes where they 
did when discussing with a partner or group.  Repeat this process to introduce Realism with“The Rise of Realism” (Holt p.377-
395) 

Evidence Chart (2) 

Having introduced Transcendentalism with “American Lit. Periods-Transcendentalism” YouTube (6:24 min.)  preview the 
statements in Transcendental Evidence and have students read “from Self-Reliance” p. 185-186.  After reading, students 
should work individually to find evidence for each of the statements.  Have students share answers as 9 groups, then call on 
groups at random to share evidence for one statement each.  Repeat this process to introduce Realism with “Get Real: An 
Introduction to Realism in American Literature” YouTube (3:07 min.), Realism Evidence and reading “from Narrative of the 
Life of Frederick Douglass” (Holt p. 399-403). 

Attack the Prompt 
(3) 

Having read Fahrenheit 451 and “Nature,” reread the excerpts from Fahrenheit 451 (p. 140, 145, and 146)  explain in what 
ways Montag’s journey into nature reflect the one depicted by Emerson in “Nature” (p. 182-183 Holt Literature Textbook).  
Use evidence from each reading to support the similarities you discuss.  Attack the prompt (1.  Read the prompt, 2. Circle all 
the words that tell you to do something, 3. Draw a line that connects the “to-do” words with the specific task details); 
Brainstorm possible answers; Choose the order of your responses; Detect errors before turning draft in.  See Fahrenheit 451 
Attack the Prompt for detailed instructions. 

Author Notes (4) 

Provide students with a ½ sheet outline drawing or caricature of the authors presented.  Rather than having them take 
traditional notes, encourage them to fill the space ON the author with interesting facts about his or her life.  Later, when 
students are writing the drafts of their essay, encourage them to go back to their notes to introduce the author before 
jumping into the details of the reading.   

Art Connection (5) 

With notes on the three appeals: logos, pathos, and ethos, and a quick introduction to the street artist and political activist 
Banksy, students will participate in a gallery walk of 13 piece of art produced by this artist. As they consider each piece of art, 
they will take one "mini" from 3 stations: each representing one type of appeal. Once back at their seats, they will describe 
what the artist's message could be, how each "mini" aligns with civil disobedience, as well as how each selection depicts 
each appeal. Students will share out as a class.  For more guided instruction see the prezi below. 

Appeal Chart 

Introduce three types of appeal, logical (logos), ethical (ethos), and emotional (pathos) with reference to definitions Holt p. 
209.  Have students create the chart shown in #2 on p. 223 of the Holt textbook before beginning to read Civil Disobedience 
readings.  With one or more class period per reading, introducing each author, using YouTube videos or other method of 
gaining interest, read the pieces as a class, stopping to discuss to ensure understanding.  After the reading, have students 
identify each type of appeal by citing specific lines from the texts.  After all readings are complete, have students select one 
author, introduce him, and explain how he uses nonviolent civil disobedience to bring about justice using at least one of the 
three types of appeals (RL.11-12.9; RI.11-12.8-9;W.11-12.2a/b).  For more guided instruction go to:   
http://prezi.com/dhglwz_1dww7/?utm_campaign=share&utm_medium=copy&rc=ex0share 

http://prezi.com/4bvhovt_p0ug/?utm_campaign=share&utm_medium=copy
http://vsconfronts.org/
http://prezi.com/dhglwz_1dww7/?utm_campaign=share&utm_medium=copy&rc=ex0share
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I can discuss the 
connection between 
transcendentalism 
and civil 
disobedience. 
 
I can work 
collaboratively with 
a team to build on 
other’s ideas and 
express my own. 
 
 
I can analyze current 
social issues through 
themes, motifs, and 
symbols. 
 
 
 
 
I can analyze 
multiple 
interpretations of a 
text. 
 
 

 
I can cite strong and 
thorough textual 
evidence to support 
my answers.   
 
 
 
 
 
 
 
Using S.O.A.P.S. or a 
similar analysis 
technique as a guide, 
I can analyze the 
structure an author 
uses to make a point 
clear. 
 
 
I can analyze 19th c. 
U.S. documents of 
historical 
significance. 

 

Initiate and participate 
effectively in a range of 
collaborative 
discussions with diverse 
partners building on 
others’ ideas and 
expressing their own 
clearly and persuasively 
(SL.11-12.1). 
 
 
 
Analyze a case in which 
grasping a point of view 
requires distinguishing 
what is directly stated 
in a text from what is 
really meant (RL.11-
12.6). 
 
Analyze multiple 
interpretations of a 
story evaluating how 
each version interprets 
the sources text (RL.11-
12.7) 

 
Cite strong and 
thorough textual 
evidence to support 
analysis of what the 
text says explicitly as 
well inferences drawn 
from the text, including 
determining where the 
text leaves matters 
uncertain (RI.11-12.1). 
 
Analyze and evaluate 
the effectiveness of the 
structure an author 
uses in his or her 
exposition or argument, 
including whether the 
structure makes the 
points clear (RI.11-
12.5). 
 
Analyze 17th-19th 
foundational U.S. 
documents of historical 
and literary significance 
(RI.11-12.9). 

Eradication 
Insurrection 
Penitent 
Effectual 
Impetuous 
 “An Occurrence at 
Owl Creek Bridge” 
Sentinel 
Deference 
Perilous 
Encompassed 
Oscillation 
Pivotal 
Appalling 
Gyration 
Abrasion 
Malign 

 

Group Projects (6) 

For Fahrenheit 451 have student further explore the elements of dystopia and transcendentalism and the truths about our 
society presented in the book through creating a time capsule of their own dystopia with a transcendental character who 
overcomes the laws they create for their dystopia.  For Huckleberry Finn, have students explore the idea of goodness as Huck 
progresses down the river with Jim by creating a map of the major locations they stop along the way citing evidence of how 
his understanding of goodness progresses.   

Art, Music, and Media 
Film 
2081 (Room 210) 
The Hunger Games (Room 210) 
 iRobot, The Truman Show or Minority Report (Room 
210) 
The Help (Room 210) 

 
Music 
“Unlovable” Baby Bird (11:  PDF) 
 

Art 
Banksy 
 

Other Media 
 “American Lit. Periods-Transcendentalism” YouTube 
(6:24 min.) 
“Mahatma Gandhi Life and Work Pilgrim of Peace” 
YouTube (44:06 min.) 
“Martin Luther King Jr. Speech (I Have a Dream)” 
YouTube (1:18 min.) 
“Get Real: An Introduction to Realism in American 
Literature” YouTube (3:07 min.) 
“Fighter for Freedom:  The Frederick Douglass Story” 
YouTube (19:06 min.) 
“Harriet Jacobs 1813-1897) YouTube (3:53 min.) 
“’Huckleberry Finn’ and the N Word” (12:27 min.) 
 “Unlovable” Baby Bird YouTube (4:22 min.) 

 

Jigsaw (7) 

Using Sparknotes as a guide, share the definitions of themes, motifs, and symbols.  Assign each student 2-3 from the list 
given and have them take notes on their own theme, motif, and/or symbol.  When finished, they should return to their group 
and share the information they learned while the rest of the group takes notes on what is explained.  For ideas on how to 
break up information and have students take notes see Jigsaw Themes and Motifs Info and Jigsaw Themes and Motifs 
Pictures. 

Critical Lenses (8) 

According to OWL (https://owl.english.purdue.edu/owl/resource/722/1/), “A very basic way of thinking about literary theory 
is that these ideas act as different lenses critics use to view and talk about art, literature, and even culture. These different 
lenses allow critics to consider works of art based on certain assumptions within that school of theory. The different lenses 
also allow critics to focus on particular aspects of a work they consider important.”  For example:  Transcendental-Emerson 
and Thoreau; Dystopia-Vonnegut; Trans./Dyst.-Bradbury; Everyman-Allende; New Historical-Bierce; Realism-Douglass; 
Ev./NH/R-Twain 

Dystopia 
Characteristics (9) 

Review the dystopia characteristics as described by Read.Write.Think.  Have students discuss books they have read or 
movies they have seen that they think fit these characteristics (The Hunger Games, The Divergent Series, etc.).  For more 
guided instruction go to:  http://prezi.com/r7xzk7-eunhb/?utm_campaign=share&utm_medium=copy&rc=ex0share 
After discussion, read “Harrison Bergeron” and complete Harrison Bergeron Questions (RL.11-12.7).  For more guided 
instruction go to:  http://prezi.com/37zfhakxgwkb/?utm_campaign=share&utm_medium=copy&rc=ex0share. 

Anatomy of a Classic 
(10) 

Analyze the class “An Occurrence at Owl Creek Bridge” by analyzing Point of View, Characterization, Setting, Plot, and the 
Realistic Detail in the story to show how Bierce uses Psychological Realism to convince his readers that the events are 
actually occurring.  Then compare the reading to the video and have students illustrate the characterization and setting with 
realistic detail.   

Informational Text 
(11) 

Introduce the Required Summative Assessment reading “My Daily Dives in the Dumpster” by Lars Eighner before the test by 
reading as a class and having students answer:   How does the author establish credibility?  Give two specific examples from 
the text to support your answer and What is the author’s message?  Give two specific examples from the text to support 
your answer. Share the SBA 4-pt rubric (6-11) with students and have them assess a partner’s answers using the rubric as a 
guide.  Collect the answers and compare your scores to the student’s, handing back and sharing expectations prior to the 
Required Summative Assessment. 

Argument 
(11) 

Prepare students for argument prompts by introducing the idea with the movie The Help. Assign students to take the side of 
people are inherently good, bad, or both and have them read “Jim Crow Laws” before the movie and find evidence for their 
side.  During the movie, they need to support with dialogue and scene descriptions, and following the movie they will read 
“Dangerous White Stereotypes.”  Have them complete the argument template as seen in Huck Argument while they verbally 
argue their side in the classroom in a fishbowl-type setting.       

S.O.A.P.S. (12) 

S.O.A.P.S. is a technique for analyzing non-fiction in which students identify the Subject, Occasion, Audience, Purpose, 
Speaker’s attitude or tone, and sometimes includes the author’s Style.  It can be used with literature, film, art, advertising, or 
any piece of non-fiction and helps students focus in on the author’s intentions rather than just the reader’s interpretation.  
For example, as a class, read “How Boys Become Men” and do the S.O.A.P.S. together, then read “The Man in the Water” 
and have them complete in groups, “The Real New York Giants” with a partner, and finally, “Heroes of Flight 93” on their 
own. 

Boggle Activity (13) 
In the circle have students write what they “know” about The Emancipation Proclamation. In the square, write what they 
learn from reading “About the Emancipation Proclamation” and “The Emancipation Proclamation”.  In the triangles, notes 
from discussion with two different partners. 

 

https://owl.english.purdue.edu/owl/resource/722/1/
http://prezi.com/r7xzk7-eunhb/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/37zfhakxgwkb/?utm_campaign=share&utm_medium=copy&rc=ex0share
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Overarching Idea: Transcendentalism and Dystopia Critical Lenses – Sample Lesson Plan Summaries 

In this series of eight lessons, students will be introduced to two types of literature, and see how looking through a lens will impact their reading of each selected text.  A similar process can be used with Everyman, New Historical, and Realism for Huck. 

 I can describe transcendentalism (RL.11-12.3). 

 I know who Ralph Waldo Emerson was (RL.11-12.3) 

 I can identify Emerson’s style in “Nature” (RL.11-12.9) 

 I can find evidence of transcendentalism in “Self-Reliance” (RL.11-12.9) 

 I can compare “Harrison Bergeron” and 2081 to analyze for elements of a dystopia (RL.11-12.7) 

 I can analyze The Hunger Games for evidence of transcendentalism or dystopian society (RL.11-12.6) 

Lesson I: Introduce Transcendentalism (RL.11-12.3) Lesson II: Introduce Emerson (RL.11-12.3) Lesson  III: Read “Nature” for Emerson’s Style (RL.11-12.9) Lesson IV: Read “Self-Reliance” as Transcendental (RL.11-12.9) 

 Watching “American Lit. Periods-Transcendentalism” 
YouTube (6:24 min.), have students try to copy the notes 
they see.   

 Based on their notes, as student to answer the questions in 
the prezi: 
(http://prezi.com/hlazu9dnsiji/?utm_campaign=share&utm_
medium=copy&rc=ex0share) If all of the questions cannot be 
answered, watch the video again.   

 Ensure that each student has a general understanding of 
transcendentalism by asking them to summarize their 
learning on an exit slip or creating a class poster with the 
answers to the questions.    

 Have students take notes on Ralph Waldo Emerson with 
interesting facts about his life.  Provide students with 
information about Emerson in a reading or use a presentation 
format like the prezi at right.   

 From Holt Literature book:  “Emerson was exhilarated by 
nature's beauty and grandeur.  In the presence of nature, 
Emerson felt he was in tune with his better self and in harmony 
with eternal things.  How do you feel about nature?”   

 Have students fill a 1/2 page (draw, bullets, poem, paragraph) 
with their thoughts on anything that nature has taught or 
revealed to them. 

 Read “Nature” Ralph Waldo Emerson (Holt p. 182-
183)  

 Have students answer the in-text questions by 
working with a partner. 

 Review the questions as a whole class by calling on 
different pairs to answer. 

 Give students a ½ sheet of white paper and have 
them illustrate their answer to one question, 
including a quote from the reading as a caption to 
the illustration.   

 Using the “Reading for Meaning” Evidence Chart from Core 
Six, develop statements regarding transcendentalism and 
“Self-Reliance”. 

 See Transcendental Evidence for example statements. 

 After reading of “Self-Reliance”, encourage students to work 
together to find evidence.   

 Have students share out their evidence and discuss how the 
transcendental statements impact their understanding of the 
reading versus if they had only read the essay and answered 
the in-text questions like they did with “Nature.” 

Lesson V: Introduce Dystopia (RL.11-12.7) Lesson VI: Read “Harrison Bergeron” as dystopia (RL.11-12.7) Lesson VII: Watch 2081 as dystopia (RL.11-12.7) 
Lesson VIII: Watch Hunger Games  as 
Transcendentalism/Dystopia Critical Lenses (RL.11-12.6) 

 Review the dystopia characteristics as described by 
Read.Write.Think. 

 Have students discuss books they have read or movies they 
have seen that they think fit these characteristics (The 
Hunger Games, The Divergent Series, etc.).   

 For more guided instruction go to:  http://prezi.com/r7xzk7-
eunhb/?utm_campaign=share&utm_medium=copy&rc=ex0s
hare  

 Explore the definition of a dystopia through reading “Harrison 
Bergeron”   

 A futuristic, imagined universe in which oppressive societal 
control and the illusion of a perfect society are maintained 
through corporate, bureaucratic, technological, moral, or 
totalitarian control. Dystopias, through an exaggerated worst-
case scenario, make a criticism about a current trend, societal 
norm, or political system. 

 For more guided instruction see Harrison Bergeron Questions 
and  
http://prezi.com/37zfhakxgwkb/?utm_campaign=share&utm_
medium=copy&rc=ex0share. 

 Using the “Reading for Meaning” Evidence Chart 
from Core Six, develop statements regarding 
dystopia and 2081 

 See Dystopia Evidence for example statements. 

 Have students watch 2081 and find evidence for 
each of the statements from the reading. 

 Put the 2081 Evidence Share-Out PowerPoint slide 
on the whiteboard and have students post their best 
piece of evidence under at least two of the 
statements.   

 Share out the evidence as a class and discuss. 

 

 As students arrive, have them draw from the “Reaping 
Bowl”. Explain to them that they must find evidence for their 
one statement they have received. 

 After viewing the movie, have students get into two groups 
and create a poster for Transcendentalism and Dystopia.  
Each student will write their own statement and best piece of 
evidence for it on the poster. 

 Having shared the posters and completed the TransDys 
Chart, share Introduce Lenses.   

 Individually, students will choose Transcendentalism or 
Dystopia Characteristics for 451.  

 

Overarching Idea: Self-Reliance – Assessment 

Suggested Formative Assessments (FA) (14) Required Summative Assessments 

See suggested unit activities for detailed descriptions*: 

 1 – Appeal Chart 

 2 – Evidence Chart 

 3 – Attack the Prompt 

 4 –Informational Text/Argument 
 
*Please note that almost any activity can be used for a formative assessment, the purpose of which is to provide your students with key 
feedback about their performance against the required standards. Formative assessments should provide your students with enough 
feedback to prepare them for successful completion of the summative assessment. 

SBA RUBRIC 

 Review the 2014 Smarter Balance Rubric in preparation to use for 
grading 

 Select at minimum 1 of the Practice Prompts from the Required 
Summative Assessment folder (District Share/Literacy Maps/11th/1. 
LA11 Fall/14. Required Summative Assessment) 

 Complete one prompt with the students as practice; review their 
answers with them and discuss expectations in regards to the Smarter 
Balance Rubric 

 With the second prompt, give students a limit of two class periods and 
explain the expectation that for the SBA, they will be in a timed 
environment. 

 If possible, have students complete the responses on the computer 
(RL.11-12.1; RI.11-12.1;W.11-12.2/4; SL.11-12.1;L.11-12.1).   

Essay Revisions 
Have students write an essay in multiple drafts in which they receive 
feedback from the teacher that addresses the overarching idea and 
essential question.  Students should have the chance to revise their 
writing based on the comments that they receive from peers and the 
teacher.  The purpose of this essay is for students to improve their 
writing skills while developing their ideas about the essential question.  
For ideas go to the Progressive Essay folder (District Share/Literacy 
Maps/11th/1.LA11 Fall/1. Progressive Essay).(W.11-12.2a/b; (L.11-
12.1) 

http://prezi.com/hlazu9dnsiji/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/hlazu9dnsiji/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/r7xzk7-eunhb/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/r7xzk7-eunhb/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/r7xzk7-eunhb/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/37zfhakxgwkb/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/37zfhakxgwkb/?utm_campaign=share&utm_medium=copy&rc=ex0share
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