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Overarching Idea: Social-Stratification                                                                                                               Essential Question: How do America’s major literary movements, help us understand our place in society?    

Student 
Objectives 

Focus Standards Vocabulary Suggested Unit Activities / Formative Assessments – Common Core State Standards for ELA:  BOLDED ITEMS AVAILABLE DISTRICT SHARE 

Required Curriculum Materials* 
Suggested Curriculum Materials 

Must select at least one underlined option 
I can distinguish 
between Realism 
and Modernism. 
 
I can identify 
literary elements 
in poems and short 
stories. 
 
I can analyze my 
reading to 
understand how 
perspective 
changes 
interpretation. 
 
 
 
I can write to 
convey complex 
ideas using correct 
mechanics and 
strengthen my 
writing as needed. 
 
I can develop and 
strengthen my 
writing as needed 
by revising, 
editing, and 
rewriting.   
 
I can develop 
claims supplying 
the most relevant 
evidence from a 
selection of 
sources.  
 
I can understand 
how an author’s 
history impacted 
his/her writing. 
 

Analyze the impact of the 
author’s choices regarding 
how to develop and relate 
elements of a story 
(RL.11-12.3) 
 
Analyze how an author’s 
choices concerning how to 
structure specific parts of 
a text contribute to its 
overall structure and 
meaning as well as its 
aesthetic impact (RL.11-
12.5) 
 
Analyze a case in which 
grasping a point of view 
requires distinguishing 
what is directly stated in a 
text from what is really 
meant (RL.11-12.6) 
 
Write arguments to 
support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant 
and sufficient evidence 
(W.11-12.1) 
 
Produce clear and 
coherent writing in which 
the development, 
organization, and style are 
appropriate to task, 
purpose, and audience 
(W.11-12.4) 
 
Develop and strengthen 
writing as needed by 
planning, revising, editing, 
rewriting, or trying a new 
approach, focusing on 
addressing what is most 
significant for a specific 
purpose and audience 
(W.11-12.5)  
 
Demonstrate knowledge 
of 18th, 19th, and early-20th 
century foundational 
works of American 
literature, including how 

Academic 
Synthesize 
Compare 
Argument 
Informative 
Thesis  
Transition 
Citation 
Quotation 
Subject 
Occasion 
Audience 
Purpose 
Style 
Syntax 
Rhetoric 
Evidence 
Passage 
Sentence  
Phrase 
 
 
 
 
 

 
Content 
Social-   
Stratification 
Realism 
Modernism 
Inference 
Delineate 
Setting 
Metonymy 
Metaphor 
Stanza 
Protagonist 
Antagonist 
Plot 
Exposition 
Rising Action 
Climax 
Falling Action 
Resolution 
Denouement 
Conflict 
Theme 

Critical Lenses 
 (0*) 

*#s indicate District 
Share/Literacy 
Maps/11th/1. LA11 
Spring 

According to OWL (https://owl.english.purdue.edu/owl/resource/722/1/), “A very basic way of thinking about 
literary theory is that these ideas act as different lenses critics use to view and talk about art, literature, and even 
culture. These different lenses allow critics to consider works of art based on certain assumptions within that 
school of theory. The different lenses also allow critics to focus on particular aspects of a work they consider 
important.”  For example:   Modernism-Fitzgerald; Gothic-Poe/Browning; Feminism-Gilman (RL.11-12.5-6) 

 
Literary Texts 
Stories 
“The Yellow Wallpaper” Charlotte Perkins Gilman 
(11: PDF) 
“The Tell-Tale Heart” Edgar Allan Poe or other work 
(11:PDF) 
 
Novels 
The Great Gatsby F. Scott Fitzgerald (Library) 
Of Mice and Men John Steinbeck (Library) 
My Antonia Willa Cather (Room 210) 
 
 
Poetry 
“Phenomenal Woman” Maya Angelou (11: PDF) 
“Porphyria’s Lover” Robert Browning (11: PDF) 
“Barbie Doll” Marge Piercy (11: PDF) 
 
Drama 
Death of a Salesman by Arthur Miller (Library)  
 
 
 
 

Informational Texts 
Nonfiction 
“Social Stratification” Puja Mondal (11: Word) 
“I Need a Wife” Judy Brady (11: PDF) 
“Femininity” Susan Brownmiller (11: PDF) 
“About Men”  Gretel Ehrlich (11: PDF) 
“A Woman’s Beauty:  Put-down or Power Source” 
Susan Sontag (11: PDF) 
“Who's The Man? Hollywood Heroes Defined 
Masculinity For Millions” Bob Mondello  (11:Word) 
“Emancipated Women of The Great Gatsby” 
“Geography of Well-Being” (11: Word) 
 
Speeches 
“And Ain’t I a Woman?” Sojourner Truth (11: PDF) 
 

Art, Music, and Media 
Film 

Synthesis Essay 
(1) 

Having read from the nonfiction texts, synthesize a variety of sources into a coherent, well-written essay.  To 
synthesize sources, refer to them to develop position and cite them accurately.  The argument should be central; 
the sources should support the argument.  Avoid merely summarizing sources (W.11-12.4-6) 

Comparing Literary 
Movements  

(2) 

Review Realism by watching “Get Real:  An intro to Realism in American Lit.” and answering questions in  
Modernism Questions then compare Realism to Modernism by watching “Modernism in American Literature” 
(4:09) and answering the questions.  As a class, review the answers to both and discuss the distinguishing traits of 
each, specifying examples read or to be read in class (RL.11-12.3/5).  For more guided instruction go to:  
http://prezi.com/of39b85wf-es/?utm_campaign=share&utm_medium=copy&rc=ex0share  

SBA Practice 
(3) 

Review students’ finals and select from or create, using the template, another SBA practice that will enhance 
their weaknesses based on their last practice.   Grade using SBA Rubric making sure to go over scores when 
handing these back and sharing with students how they will be graded using this rubric on the Smarter Balance 
Assessment (W.11-12.1).   

Literary Elements 
(4) 

Have students identify literary elements in a selection from the stories, poems, and/or novels by giving them 
specific criteria to look for.  For example, see the gothic elements activity  and introduce gothic elements; read 
“Porphyria’s Lover” by Robert Browning and identify 5 gothic elements in the poem; listen/follow along to “The 
Tell-Tale Heart” by Edgar Allan Poe (or other story/poem by Poe), and identify gothic elements; students write 
their own gothic short story including gothic elements (RL.11-12.3/W.11-12.3). 

Historical Context 
(5) 

Explore the historical context of the novel being read by reading and annotating an informational text on the era 
and/or watching a short video clip and having students take notes on a relevant picture (W.11-12.5).  For 
example, have students watch “Women’s Rights Documentary 1920-1945”  
https://www.youtube.com/watch?v=l5k8I4u_jCI   (13:05 min.) and take notes on pictures of a flapper and Rosie 
the Riveter (RL.11-12.9).  
 

S.T.A.R. 

Have students take these steps when revising their work to improve their writing--S:  Substitute any words or 
phrases that are bland using a thesaurus, synonym finder, or new ideas.  T:  Take-away any parts you don’t think 
fit.  A:  Add any ideas you didn’t get to during the writing.  R:  Rearrange any ideas that seem out of order or 
would be better placed somewhere else (W.11-12.5). 

Author Notes  
(6) 

Provide students with a ½ sheet outline drawing or caricature of the authors presented.  Rather than having them 
take traditional notes, encourage them to fill the space ON the author with interesting facts about his or her life.  
Later, when students are writing the drafts of their essay, encourage them to go back to their notes to introduce 
the author before jumping into the details of the reading (RL.11-12.9).   

https://owl.english.purdue.edu/owl/resource/722/1/
http://prezi.com/of39b85wf-es/?utm_campaign=share&utm_medium=copy&rc=ex0share
https://www.youtube.com/watch?v=l5k8I4u_jCI
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I can read a novel 
and watch the 
corresponding film 
to understand 
multiple 
interpretations of 
the same work.   
 
 
I can determine 
two more central 
ideas of a text and 
analyze their 
development over 
the course of the 
text. 
 
 
I can learn new 
vocabulary from 
my reading. 
 
I can read a book 
of my own choice 
and identify 
vocabulary which I 
do not know to 
enhance my 
understanding of 
the reading.   
 
 
 
 
 
 
 
 
 
 
 
 
 

two or more texts from 
the same period treat 
similar themes or topics 
(RL.11-12.9). 
 
Analyze multiple 
interpretations of a story, 
drama, or poem 
evaluating how each 
version interprets the 
source text (RL.11-12.7) 
 
 
 
 
Determine two or more 
central ideas of a text and 
analyze their 
development over the 
course of the text, 
including how they 
interact and build on one 
another to provide a 
complex analysis; provide 
an objective summary on 
the text (RI.11-12.2) 
 
Determine the meanings 
of words and phrases as 
they are used in the text, 
including figurative and 
connotative meanings; 
analyze the impact of 
specific word choices on 
meaning and tone, 
including words with 
multiple meanings or 
language that is 
particularly fresh, 
engaging, or beautiful 
(RL.11-12.4) 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 

Guided Notes 
(7) 

Provide students with an outline of information for them to fill in as teacher lectures using PowerPoint 
or prezi introducing an author and a novel (RL.11-12.9).  For more guided instruction go to:  
http://prezi.com/usmriip6ocf8/?utm_campaign=share&utm_medium=copy&rc=ex0share  

Once Upon a Time: Season 1 Pilot Episode 
The Great Gatsby 
 
Music 
“Young and Beautiful” Lana del Rey YouTube  
https://www.youtube.com/watch?v=LVHU_YWV3e4  
(3:57 min.) 
 
Art 
Sandro Botticelli’s “The Birth of Venus” (Online) 
 
Other Media 
YouTube  
“Get Real:  An Intro to Realism in American Lit.”  
https://www.youtube.com/watch?v=eTCjHZWmgG0 
(3:07 min.) 
“Modernism in American Literature”  
https://www.youtube.com/watch?v=S6H1V3UGXD0 
(4:09 min.) 
“The Yellow Wallpaper (audiobook)”  
https://www.youtube.com/watch?v=I_vM37z8iek  
(31:48 min.) 
“Woman’s Suffrage Petition”  
https://www.youtube.com/watch?v=6ebpa1YSns8  
(2:27 min.) 
“Women’s Rights Documentary 1920-1945”  
https://www.youtube.com/watch?v=l5k8I4u_jCI   
(13:05 min.) 
“Sojourner Truth Bust Unveiling” 
https://www.youtube.com/watch?v=QtmTEiTDBeg  
(4:43 min.) 
“Alice Walker reads Sojourner Truth” 
https://www.youtube.com/watch?v=EsjdLL3MrKk  
(3:13 min.) 
“God Made a Farmer-Superbowl” 
https://www.youtube.com/watch?v=AMpZ0TGjbWE  
(2:02 min.) 
“Phenomenal Woman” 
https://www.youtube.com/watch?v=VeFfhH83_RE  
(2:10 min.) 
 “Wealth Inequality in America”  
https://www.youtube.com/watch?v=QPKKQnijnsM  
(6:23 min.) 
“Where Have All the Cowboys Gone” Paula Cole  
https://www.youtube.com/watch?v=LmcOlYquSXg   
(4:27 min.) 
 
 
 

In-class Reading and 
Viewing 

(8) 

Before reading, complete an anticipation guide about the ideas that will be presented in the 
book/movie. Then, listen/follow along to one of the literature selections and/or watch the 
corresponding film while utilizing a guide to help students have a deeper understanding of the literature 
and film while they are reading/viewing (RL.11-12.7).   

Equality 
(9) 

Introduce students to the idea of equality and inequality in regards to social-stratification by reading from a 
selection of the Non-Fiction texts.  Support their reading by setting up the idea in relation to the historical context 
of the novel(s) or drama being read in class.  Have students write about (in)equality in the readings but also 
consider it in their own lives.   Use a video like “Wealth Inequality in America” to raise student interest (W.11-
12.4). 

Evidence Charts 
(10) 

Evidence Charts are effective for having students find specific information from a reading like “Social 
Stratification.”  They are also effective when, having introduced Modernism with “Modernism in American 
Literature” YouTube (4:09 min.) and compared it to Realism from last semester with “Get Real:  An Intro to 
Realism in American Lit.” YouTube (3:07 min.), listen to “The Yellow Wallpaper” and have students answer 
questions about the reading.  On the second day, have students choose one of three lenses to look through with 
the evidence charts to experience how reading the same story with a different viewpoint can change their 
perspective (RI.11-12.2).     

Progressive Essay 
(11) 

 

Have students develop their ideas for the Essential Question by first developing an introduction; proofread and 
grade their work as a formative assessment; then, as they progress through the required readings, have them 
develop their ideas in separate drafts, revising their previous writing and adding new ideas as they go. Finally, 
have them rework and revise the drafts at the end of the semester to show how they have progressed 
throughout in the development of their writing and ideas (W.11-12.4-5).   

Peeling the Onion 
(12) 

 

Handout a higher-level informational text like  “Emancipated Women of The Great Gatsby”; separate the reading 

into sections and assign each member in a group one section then, each member must:  Identify the most 
important PASSAGE, SENTENCE, and PHRASE  from their section on the Peeling the Onion handout.  
Having read their own section, students should share their most-importants in a discussion, to reveal 
the meaning of the entire reading—for whole-class participation, have a piece of butcher paper up for 
PASSAGE, SENTENCE, and PHRASE then talk about the similarities or differences (RI.11-12.2). 

Vocabulary Building 
(13) 

Weekly (Fridays suggested) have students participate in a vocabulary-building exercise like flowcab in which 
students access and practice upper-level vocabulary.  To reinforce, have students identify vocabulary from their 
own reading as a part of the contract explained below (RL.11-12.4). 

SAT Prep and 
Independent 

Reading  
(14) 

Weekly (Fridays suggested) give students time to read something of their choice for approximately 20 minutes of 
sustained silent reading.  Assign students a reading contract in which they choose the grade they will earn based 
on their participation.  After reading time, give students the last 5 minutes to work on the contract and discuss 
with their classmates what they have been reading (RL.11-12.4).   

 

http://prezi.com/usmriip6ocf8/?utm_campaign=share&utm_medium=copy&rc=ex0share
https://www.youtube.com/watch?v=LVHU_YWV3e4
https://www.youtube.com/watch?v=eTCjHZWmgG0
https://www.youtube.com/watch?v=S6H1V3UGXD0
https://www.youtube.com/watch?v=I_vM37z8iek
https://www.youtube.com/watch?v=6ebpa1YSns8
https://www.youtube.com/watch?v=l5k8I4u_jCI
https://www.youtube.com/watch?v=QtmTEiTDBeg
https://www.youtube.com/watch?v=EsjdLL3MrKk
https://www.youtube.com/watch?v=AMpZ0TGjbWE
https://www.youtube.com/watch?v=VeFfhH83_RE
https://www.youtube.com/watch?v=QPKKQnijnsM
https://www.youtube.com/watch?v=LmcOlYquSXg
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Overarching Idea: (15) Social-Stratification – Sample Lesson Plan Summaries 

In this series of eight lessons students explore equality and begin their first draft:   
 I can draw inferences from “The Yellow Wallpaper” where the text leaves matters uncertain (RL.11-12.1). 

 I can delineate how women’s rights have changed throughout history (RI.11-12.8). 

 I understand who Sojourner Truth was and how her speech impacted women’s rights (RL.11-12.9). 

 I know what social stratification is (RI.11-12.4; W.11-12.1). 

 I can discuss with a group and come to an understanding on an answer to complex questions (SL.11-12.1) 

 We can share as a class what we learned about social stratification (SL.11-12.2).  

 I can write a multi-draft essay in which I take constructive criticism and improve upon my writing and ideas (W.11-12.4; W.11-12.5) 

Lesson I: Read “The Yellow Wallpaper” (RL.11-12.1) Lesson II: Women’s Suffrage (RI.11-12.8) Lesson  III: Historical Context (RL.11-12.9) Lesson IV: Discussion (SL.11-12.2) 

 Introduce “The Yellow Wallpaper” by showing Yellow Wallpaper PowerPoint 
and have students infer what they think the story will be about based on the 
depictions shown in the PPT.   

 Hand out The Yellow Wallpaper + Complaints and review the directions and 
inferences.  Provide classroom set of  “The Yellow Wallpaper” PDF and have 
students follow along to “The Yellow Wallpaper (audiobook)”; encourage 
students to jot down pg. numbers as they are reading but not try to fill in the 
boxes. 

 After the reading, have students pair up and begin answering the questions.   

 On the second day discuss the questions and call on students to answer.  Read 
aloud Gilman’s life and Mental Illness/Complaints and Disorders and complete 
personal reaction. 

 For more guided instruction go to:  http://prezi.com/of39b85wf-
es/?utm_campaign=share&utm_medium=copy&rc=ex0share, 

 Without telling them the meaning (if they ask), have students 
answer the question, do you think we should end women’s 
suffrage? on their own piece of paper.   

 Before sharing answers, show the YouTube video “Ending 
Woman’s Suffrage” to pique their interest in a humorous way.  
After the video, have students revise their original answer.   

 Then show “Women’s Rights’ Documentary 1920-1945” and 
have students make a timeline of the specific events that 
changed women’s rights from 1920-1945.  

 At the end of the period, have students define equality in their 
own words based on the context of the lesson.   

 To provide background information, watch “Sojourner Truth 
Bust Unveiling” and have students answer who is Sojourner 
Truth?  Read background information about her from copy of 
the reading and have students add to notes.   

 Then, have students listen/follow along to “Alice Walker reads 
Sojourner Truth”.  Have students answer:  What are three 
striking points about slavery and women’s rights Truth points 
out in her speech?   

 As a class, read Judy Brady’s “I Need a Wife” and answer How 
has the role of women changed (or not) since Sojourner Truth’s 
time, citing specific lines from both readings.   

 Read “Femininity” by Susan Brownmiller and discuss in small 
groups, then as a class: Are girls and boys raised equally?  Why 
or Why not?   

 Read “About Men” by Gretel Ehrlich and watch “God Made a 
Farmer-Superbowl” and discuss in small groups, then as a class 
Do men face a similar but different conflict as women?   

 Have students review notes/discussion for all articles and 
answer:  Are men and women equal? Why or why not? Citing 
specific lines from each of their readings (SL.11-12.2) 

Lesson V: Social Stratification (RI.11-12.4; W.11-12.1; SL.11-
12.1) 

Lesson VI: Evidence Chart (RI.11-12.4; SL.11-12.2) Lesson VII: Draft 1 (W.11-12.4; W.11-12.5) Lesson VIII: Conferences (W.11-12.4; W.11-12.5) 

 Pre-reading, have students define what they think Social 
Stratification is.   

 Have students follow along as Social Stratification:  Meanings, 
Types and Characteristics is read aloud to the class.  

 After-reading, create a class web on a large piece of butcher 
paper with Social Stratification in the middle. 

 Place students in groups and assign each group a section to add 
to the web.         

 

 Give students time to finish adding to the poster if they have 
not. 

 Each group needs to present their findings.  All students should 
have a copy of the class web of their own. 

 After students share out, have them complete the evidence 
chart using information from the web or the reading to solidify 
their understanding of Social Stratification.   

 Select one or have students select from the essay options 
provided in the 11. Progressive Essay folder from the district 
share.   

 Explain the prompt(s) and share the rubric for grading the essay. 

 Give students time to write the first draft in class. 

 If available, give students time to compose at the computer to 
practice typing and formatting skills.   

 As students are working on their drafts in class, meet with each 
student to go over what they have written. 

 If a student has nothing, help them work through a couple 
sentences then come back to them after meeting with other 
students.  

 Reiterate that writing is a process and that working through 
drafts will help them produce better work as they go.      

 

Overarching Idea: Social-Stratification – Assessment 

Suggested Formative Assessments (FA) (16) Required Summative Assessments 

See suggested unit activities for detailed descriptions*: 

 1 – In-class Reading and Viewing 

 2 – SBA Practice 

 3 – Guided Notes 

 4 –Evidence Charts 
 
*Please note that almost any activity can be used for a formative assessment, the purpose of which is to provide your students with key 
feedback about their performance against the required standards. Formative assessments should provide your students with enough 
feedback to prepare them for successful completion of the summative assessment. 

SBA Rubric 

 Review the 2014 Smarter Balance Rubrics in preparation to use for 

grading 

 Select at minimum 1 of the Practice Prompts from the Required 

Summative Assessment folder (District Share/Literacy Maps/11th/2. 

LA11 Spring/3. SBA Practice) or create your own using the template 

provided. 

 Grade using SBA Rubric. 

 Complete one prompt with the students as practice; review their 

answers with them and discuss expectations in regards to the Smarter 

Balance Rubric (RL.11-12.1; RI.11-12.1;W.11-12.2/4; SL.11-12.1;L.11-

12.1).   

Character Scrapbook 

 Create a project for a literary text that is graded for accuracy, voice, 
presentation, and relevancy to ensure students have a deep 
understanding of the characters and time period in which the book 
was written, one component of the project should address equality 
and/or beauty (RL.11-12.1; RI.11-12.1;W.11-12.2/4; SL.11-12.1;L.11-
12.1).     

 

http://prezi.com/of39b85wf-es/?utm_campaign=share&utm_medium=copy&rc=ex0share
http://prezi.com/of39b85wf-es/?utm_campaign=share&utm_medium=copy&rc=ex0share

